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ABSTRACT ^ 

This report describes and assesses the ef f ect ivehess 
of activities conducted by the Unive,rsity of^ Toledo' 
(^hio)/Springf ield Local Schools Teacher Corps Project during the 
jwinter of 1981. On-site staf £ development activities provided at 

'^elementary, junior, and ipenior high schools are described: (1) two 
crvedi t~bear ing courses op multicultural education and on educating 
mainstreamed students inl the\ least restrictive, environment; and (2) a 
workshoj? for two elementjary . schools on basic skills and 
diagnostic-prescriptive (instruction in mathematrcs. Participants in 
two curriculum committers, which were set up to identify tasks in the 
construction of object iyes^basied elementary and " secondary i?eading^and 

. mathematics instruction^ are also listed. Project assessment 
instrument and procedures are outlined, and conclusions ."based on 
participant responses ate noted Appended are copies *\)f the course 
and workshop assessment .^instruments, with responses in tabular form. 
(PG) " . ' ^ ' ^ 
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Activitxes to be- implemented during Year Two of The University of Toledo/ 

Springfield Local Schools Teacher Corps , Project are described in Part I of ' 

Section Two of the 1980 ,C6nt^inu'ation Amendments! The activities fnclude: 

(li an LEA staff, devel opment program, (2] a master 's- degree/Ohio teacher 

certification program as,we1J as school ar^d community activities for-Project * 

Interns, and/ (3) community education, • , 

Intern and cq'mmunity education activi ties/are reported e'lsewhere. As in 
. ' ^ , , 

the initial assessment" fepj^rt, pi anning and^'mplementetion ^of 'staff development 

courses^and. worl<;,shops are the focus' of this report. ' • 

■This report describes sti^ff development planning; summarizes university 

courses, buil ding workshops and curriculum committee proceedings; outlines 

assessment proced^uresr and discusses assessment findings and concXusions. 

4 ■ ^ .... 

Courge and Workshop Planning ■ >, ' ^ . 

' - * •? 
' I ■ . • . , ^ 

The staff devel opfh^nt^' system. improvefhent model designed ioy the project is 
described in' detail in .thi* 1980 Continuation Proposal (pp. 72-76). Continua- 
tion Ppop^sal planning for staff development courses and wQ«rksbop's. followed ' 
.specified cr>teria. The criteria were: • 

1. Each course and workshop uses identifi'ed Subject Area Goals and , 
Objectives as point of departure for planning. 

f2. Courses address more complex i^s^ues related to larger numbers, of 
goal s/obj^ectives which have higher district-wide- interest. 1 

3, ^ Workshops address less complex issues re>a4:ed to smaller numbers 

of goals/objectives which have lesser 4^strict-wide interes-t, 

4. Each is offered on-site. 

5.. Each is developed collaboratively wj^Mnstructor by identified, 
teacher committee. ^ 

6. Courses ^utiliz.e CBTE model for design and syllabus. 

- ' - ^ ' \ 

. 7. Courses meet UT Graduate 'School requirements for credit. 



■8.. Workshop plans identify specrFic objectives. 

9. ^ Each limited to thirty .paVtici pants. / * 

•10. Syl labi'/'Plans include these 'el ements,: identified neecjs, goals/ 
^ . . o^bjecti ves, act! vities and mat^ials, and evaluation schema. 

11. Each provides for school/classroom implementation. 

12. Each is 'scheduled to accommodate optimum participation. 



As'provided^in the 1980 Continuation Proposal (p. 75): 



^ The courses will include th? goals and objectives originally 

, written by the Su'bjec^t Area Committees. However, ^ it is expected 
W ^ that these objectives will be refined and' expanded, tTiat'varied 

and motivating treatments, wil 1 be planned, that products which .are, 7 
classroom appl ical5'le will be selected and that criterion' referenced^- • 
assess/nent and performance eval uation wil 1 be planned. The intent , 
is to impl ement Competency. Based Education in all coursework. '. 

, Th,e 'workshop format need not adhere to graduate course stan- 
. dards ox CBTE. Nonethel ess ,^ the objectivesT judged to be appro-^^ 
jDri^ate* for 'workshop delivery", will also be refined and expanded", 
^ motivating experiences wi-ll be cued to objectives and appropriate 
time frames, j'n terms of the number of hours necessary to accomplish 
the objectives, ^will b'fe assigned. Workshops may vary f rom ^e half- 
day in-service sessions to^ six after school or Saturday 5esrrons. ^ 

, Each course instructor and workshop consultant v/orked with 'teache^^ members 

of the Subject Area Committees eltablished ^Juring the 1979^80 project planning 

year to .construct specific instructional objectives and to design course and 

workshop activities, including classroom and , other' schpol arena implementation 

•activities, which, would address identified district-wide and individual build- 
ing-staff development goal s and objectives. Planning groups for the respect- 

> ive Winter courses and v/orkshops were: 
Introduction to Multicultural Education 



Mary Fable Gerald Hiltman Bill McAfee 

Linda Tarney • Thomas Lopez Eciward Nussel 

'Survey of Exceptional Children and Youth \ 

Sylvia Cor'rello Bob Jay • Ron Krempa 

Li-nda Irwin . Jane Kramer ' Ron Price 



C rts-^y- Dorr ^^t^ Suhjol Workshop ' • ^ 

* ' ? -^ . . 

Trieber Acre ' , 'Diane Gajewski* *■ Martha Mill-er 

Borfnie Clark , Thomas Gibney • Jim*' Skel ding 

Garnet Forrester^ ' Carol Htlier * ^ * Paul Smith 
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Each planning group met/twice to completie 'identified tasks, 



, Staff Development Activities ^ . " . - " \ • ^ 

Priori t'izea* goals and objectives i^or staff ^development ;rr five subject 

^ areas wer^ a- principal product of the needs assessment and other planning' . • ' ' 

carried out in:Year On? of. the project. The. five aul^ject areas are: (1) \ x 

" ' . • ^ ' \ ' 

Basic Skills/Diagnostic-PrescnjDtive-Instructio-n'in Reading, (2) Basic Skills/ 

i D-P I/i5truction in Mathematics', .^(3) School . CI imate^', (4) least Restrictive © V^ 

Alternative Schooling for' the-Handicapped., and (-5) ' Education That is Multi"-* 

* ' ' ■• • ' . " 

cultural (1980 Continuation Amendments, pp'l 90-105)/ ' ' , • 

• *^ , • . ' 

Cgurses. . During the university's F«ll Quarter, two courses for credit 
* were offered to address identified goals and" objectives . The two course^ " . '- ' 

were: , - , ' ^ ^ • , 

1. "Introduction to Multicultural Education:" - 

^ . \ 

y 2. "Survey of Exceptional -Chi 1 dren -and Youth." - ^. . . ' . 
^ . Multicul tJr^l ^d^ucation Course . The 'first course" addressed the -fol lowing 
staf/ development goals and objectives (p\ 1J4): ^ - , * ' \ 

Subject Area-: Education that is Multicul tural 

~ ] ~ '. ' * 

Goal 1: To help teachers enhance students' s'^ensitivities to ' - ' 

individual and cultural differences..* , ' 

^ a. To understand* the individual"^students by trying' \ 
^ '' to view them anfl their world as they do. ' " * \ • * 

b. To d££ign appropriate problem-solving strategies 
. f(?r a variety of learning and social problems. 

c. To apply to one's own curriculum area or grade • 
level appropriate information for appreciation of 
the similarities and differences among -caltures. 
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* \ ' d. Jo develop criteria for^selecting matferia'.-s which 

objectively' represent a'culturally pluralistic ' 
. , , "society. 

Goal t: To enhance teachers ' .understandings of differences 
among cultural groups..' 

" " . . a. To recognize the d.iverse multicultural representa- 

tion in' the Springfield Local School District. 

b. To appreciate the similaritii^s and differences 
among cultures in the district in socio-economic, 
reli^ous, ethnic, and -geographical areas. 

S,iJLe„-S4>eGific objectives were: 

1.,;^ Springfield staff participants will identify and examine attitudes 
. •^v^> which present, an academic problem in their respective teaching 

fields. - ^ ' :* 

2. Participants w*ll identify and examige institutional practices 
■which contribute to mul ttc-dl tural problems. 

3. Parti oi pants wil 1 /identi-fy ^nd consider community cultural factors' 
which -are important to schooling. 

4. Participants will develop proposals relative to social values 
which can improve_ Springfield Local Schools. ^, 

Instructors were Edward J. Nussel , Professor and Associate .Dean , ColTege of 
Education, an.d Thomas Lop^z, , ^ 

Cpurse activities included those te '"be implemented subsequently in the school/ 
district's devel\^pme.nt of objectives-bas^, K-12, programs in Reading and 
Mathematics . . . ' _ , . • ^ 

Exceptionality Course . The second course addressed "the following staff 
development .goals and objectives (p. 105): ' • ] ' 

•. Subject' Area: J.east Restrictive. Al ternatjve School ing- for the Handicapped 

Goal 1 : . To develop skills for icientifying students with special 
learn,ing needs. ' x , ^ ■ ' 



Goal 5: To develop understanding of Iss^ues related to student 
transitions to, and out of, s^^ial service pTacements. 

Goal 6: To enhance teacher attitudes tov/ard changes in programming 
for handicapped, students . ' • 
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S'ite-speci fie' objectives were: - " > 

1. ' Springfield staff participants will increase Knowledge of handicapped 

learners through readings, class discussions^ simulations / and 
role-playing, and audio-visual presentations.* ^ 

2. ' Participa^its^ wil 1 increase .knowledge 51^ th.e identification," referral 

and placement procedure. •. 

3. • Participants will increase knowledge of environmental influences 
' on the learner's performance. , . 

4. Participants will increase knowledge Of perce'ptipn and perceptual 
errors. 

" A t • 

"^he instructor was Ronald Price, Department of Special Education. .Coprse 
activities included these to be implemented subsequently in participants' 
classrooms. % i 




. Workshop . During the winter, a school wofS^^Jifw^was o'ffered jointly for 
two buildings, Crissey^and Dorr St. Schools. 

The workshop addressed the following staff, devel-opment joal and objectives 

(pp. 92-94): . 

- ' Subject Area: ' Basic ^kilTs/Diagnostic-Prescripti ve Instruction in 

Mathematics 

'Goal 1: To help s.tudents master basic' skills. 

Goal 3: To develop s uppl ementary. material s for reinforcing, re- 
, , 'teaching or reviewing concepts and skills. 

J ' a. To jdenti fy .supplementary materials that are now 

;^ayailable in^the district. * . . 

\ b. To identify matheiijatics skills where suppleir.entary. 

materials are needed to either obtain or maintain . 
the Skills. 

. c. To. dev*elop a resource of materials, by grade'level, 
for the development and maintenance of mathematics 
concepts and skills. 

Goal 5: To develop students' problem-solving skills, incli/dir: 
..'Skills required for solving "word problems." ' 

a. To identify the skills ^^nd techniques the students, 
need to solve word, problems. 



b". To assess each student to determine what skills 
each student needs to solve word problems. 

• c. To idetitify teaching techniques that are useful and 
& practical i.n problem solving*' 

Site-specific objectives for the ' respective workshop s^siofis were: 

1st Session ^ * ' . ' 

1.' Springfield 'Staff -participants will identify basic mathematics 
skiljs for the. elementary school. 

-.2, Participants will develop techniques for teaching basic skills. 
2nd Session ' ^ ' ' 

. 3. Participants will develop suppl ementary material s «for reinforcing, 
reteaching or reviewing basic concepts and Tk'il 1 s . ^ 

.4. Participants will. utilize s uppl em,enta ry basic skills materials. 

'3rd Session ^ ' ' ' i 

• ^ • o ■ \ 

, . 5. -Participants will explore the nature of/problem-solving, in ' ^ \ 
• ^ mathematics and* identified required skills. 

6. ^ Participants will explore way^ of teaching problem-solving, ^ 
f including sol ving' "v/brd problems." ; / * 

7. Participants v#l 1 utilize act'ivi-ties and materials for developing 
sti-'.ents' problem-solving skills-. y 

The workshop consultant was Thomas Gibeny, Professor and Director, Division 

of Curriculum and Instruction, Worksii^op activitfes included those to be 

utilized in .participants' classrooms. 

Curriculum Committees . Based on training provided during the fall quarter 

as well as 'identification of specific instructional and administrative role ■ 

incumbents, two curriculum committees were established by the Director of^ 

Instruction and Personnel to begin^identif ted tasks in the* construction of 

objectives-based, K-\2, programs in Reading and Mathematics.^' In particular, 



*For a detailed presen^tion of project curriculmivdeyeldpnient, see The 
University of Tol edo/Springfiel'd Local Schools Teacher Corps Project, "Curricul uj^^ 
.Development in Reading and Mathematics: An Interim Report," The University of 
Toledo: The Project, May, 1981. / 
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following an- orientation session -coniitictecl by the •Director of Instruction and 
Personnel -and the Teacher Crops Program Development Specialist, ea^h committee 
divided itself into elementary and secondary work groups to construct sets of 
specifit instructional .objectives organized 'by scope and sequence for" primary, 
intermediate, upper elementary and secondary J evel s.^ ' ' 

Committee members were: ' • , 

V 

Committee 



■ Crissey ^ 
Dorr -S.t. 



•Reqjiding 
M. Bowermaster 

D. Lange** 



Mathematics 

B. Clark 
P. Smith 

T. Acre 
J. Jones 
P. O'Rourke 



Holland 



Jr. High 



High School 



S. Carroll 

M. fahle ■ / 

B. Mi Cham I 

C. Yeager * ./ ' 



L. Brillhart 
B. .'"Czerwiriski 
C'^Kaiser 
A. W&ldishofer 

M. Betlfey 

D, Prentiss 

R. V-^n Driesen** 



Also Invited to partici pate were: 



C? Miller 
J.' Rahm 
P. Ross 
J. Tobias 

B. Herring 

C. Beek-l^y 
P. Krieger 

D. Young 



V. parver . 

0. Chaffee 

E. ' Muzzyf* 
T. Schultz** 
C. Williams 

F. Dais 

G. Danie 
J. Enright*'^ 



M. Enright 
J. Greenberg 
R, Hoo'ver 



R. Gibson 
C? Creech 
J, Yockey 
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*l=Administrator, 2=Departm6nt Chairperson', 3=Curriculum Oev.elopmenJ: 
Training Parttcipant, .4=Community Council Member, 5=Commi ttee^Co-Chai rperson, 



Co-Chai rpersons 



Jaclyn 'Flor, and Peggy .Myers a-lso will contribute to initial committee efforts. 
Participation .: Members of, the Springfield staff participated in winter 

.staff development pi,ctivi ties . Courses met ^ for ten th*ree-hour sessions; the 
^warkshop met for three three-hour sessions . , LEA staff parti^ci pated in the 
^courses, the workshop -^nd the curriculum "committees as follows: 

^» ■ ■ ■ • . * LEA School 



Cours'e 

^ 

Mul ticuHujral Edi^cation 
Exceptionality 

Workshop 

First Session 
Secopd Session / 
Third Session 

Curriculum Co^mmittee 

Mathematics 
Reading 



i 



15 
11 
12 



29 
10 
15 



5 
4 



3 
4 



N/A . N/A. 



Assessment Procedures . ' 

Asses*sme'nt instruments were designed to provide feedback from course 
and workshop planning committee members ^ course and workshop participants , 
and curriculum committer* members . The package oT instruments is included as 
Attachment A. ' ' . • , 

Each instrument included a .number of Likert-type agreement-disagreement 
items related/to identified activity criteria as v/ell as provisions for other 



*Rel eased Time. 
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.comments and observations. Course and workshop .planning' feedback -instruments 
included: ,(1) items rela'ted to the critej>ia outlined on pp. 1-2 of t°his report 
and (2) items related to general' ftVxsfessional behaviors of identffied instructors, 
aiT^'^onsultants. Course and wrokshop participant feedback instruments 'included: 
(1) items related to specified objectives and (2) items related to- overall ' ' 
"course and instructor/consultant coFisiderati.ons . The curriculum committees' 
instrument contained iteWs related to committee tasks. . . '. ' ' , 

■ ' . ' . ^ ' 

Tables i through \n 'in Attachment B display tabulations and summary 
comrnents in response to the instruments utilized. ' ' 



y - 



t^indings and' Conci usions , • ' 

Examination of the tabulated data reveals the foTl owing: 

1. - Cour\se and v;orkshop^l anni ng activities met the 'cri'teria established 

for fehe staff development decision-making model. 

2. . Cours^ participants achieved vi rtbal ly ' al 1 of the instructional 

object\ves i derfti f'ied. ' ^ 

3. Participants in the multicultural" education 'course rioted, in particular, 

\ r ■ ; . 

a g^reater awarenes-s of Mjman diversity. • 

4^. Participants, in The exceptionality coDrse noted, in particular, a 
greater jwareness of handicaps' and the school' district's , approach 

', to them,^ and they reported greater faci 1 i ty in un-derstanding of class- 
room approaches to handicapped students.- . " ' 

5. Workshop participants achieved all object-i ves\ and they were introduced 
to a variety of^ ideas and materials for teaching problem-solving 

in classrooms. ^Partici pants, responded particularly positively to the 
consultant's comDetence and organi^^ation. " 

6. Curriculum committee respondents reported that Springfield teachers all 

are •'objectives or\ented" In /heir teaching, but they were more 

\ 

positive about theiir own orientation than about that of colleagues. 



7. Not all committee members utilize pre-assessment er assessment-based 
grouping^ techniques ,in instruction-.,. 
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^8. Curriculum committee" members were not entirely positive in'^s'Sessing 
committee progressJitLUS.^ar. / i * » l^' ' ' • 

In gfeneral, course and ^workshop planning activity participants v/ene . - 
^.atisfied that the project pi anning- niodel was utilized effectively. -Da-ta • ' • * 
gathered fpm course and workshop' participants indicated a high degree of , ^ 
achievement of staff development objectives and a .high degree of satisfaction 
with the activities a^^ateriaTs prQf"ented. • ' ^ ' ' 

-Responses from^"'curriclhlurirc mem*bers indicate satisfaction with the 

planning- process and the-direction of curriculum. development J. but some-member? 
expr^^s concern* about .whetheV the time given to the plannifig Iprocess is sufficient 
to .the Tiiagnitude of the tasks /nvolved in bringing ab'out thel changes wanted. 
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COURSE PLANNING FEEDBACK' 
Winter 'Quarter, 1981 



'Teacher Corps * Program '79 
The University of Toledo/ 
Springfield Local Schools 



r ! IMRTANT - READ FIRST ! ! 

• >»This wiriter, you served as a member'of a committee to plan one of tvyo 
university courses offered on-site td Springfield staff through" the 
Teacher CorpTs project. Please indicate the extent of your agreement or dis~ 
-agreenient with each of the statements about ^he plannin g process b^-lovj by 
circTinjg- the appropriate numeral ^using the scale given. Add any comjnents or 
observations which you may care to make in the space provided. 



Course Planning Cominittee: • Scale: 
' "Introduction , to Multicultural Education" 
"Survey of Exceptional Children" ' 



6 
5 
4 
3 
2 
1 



Agree Strongly 
Agree. Mostly 
Agree^ Somewhat 
Disagree Somewhat 
Disagree Mostly 
Disagree Strongly 
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.1. The course which v/as planned 

related to identified goal(s) and 
objecttves constructed by the ' 
Teacher Corps Subject Area 
committee last year-" 

2. Specific objectives were stated 
for the course. 

3. The course. was planned toaddress 
high priority, district-wide 
needs . 

4. The university instructor(s ) v/as 
(were) receptive to ^committee input. 

5.. The university instructcr(s) was 
(were) responsive to stated, 
committee concerns. 

6. The university instructor(s ) was 

(were) helpful*^in providing planning 
idea^ and resources for the 
comrfii'ttee. ^ < * 

'7. Reasonable provisions for course 
evaluation were agreed upon. 



..Course pi anningN^icl uded attention 
to school and clas>)CQom impl^men-^ 
t&tion; of course fd'easr>aji^ , 
activities. 



6 
6 



4 3 
4 3 

4 3 



4 . 3 



V— ^ 3 



J 



2 1 



2 ^ 1 

2 1 

2 1 

2 1 



Additional Coniments/Observationsi 



/ 



Teacher Corps * Program '79 
The University of Toledo/ 
Springfield Local School^ 
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WORKSHOf^ PLANNING FF^BACK 
Winter Quarter, f980 



! ! IMPORTANT - READ FIRST ! \ 

This, winter, you served as a member of a committee to plan the Teacher 
Corps workshop sessions on "Mathematics: Basic Skills and Problem-Solving'' 
from Crissey and Dorr St. schools. Please indicate 'the extent of your 
agreement^r disagreement with 'each of the ^statements about the planning process 
belo^v by circling the appropriate numeral us^ing the scale given. Add any 
comments^ or observations* which you may care to make in the space provided. 

/ Scale': 6 = Agree Strongly ^ ' / 

• ' 5 = Agr^e Mostly ' . . ' 

, 4- = Agree- Somewhat 

X • ' 3 = Disagree Somewhat 

2 = Disagree Mostly . ^/ ^ 

1 = Disagree Strongly 



z_ 



' / 1. The workshop which was planned 
related to high-priority goal (s) 
and objective(s) constructed by 
Teacher Corps committees last year, 

•2, Specific objectives were stated 
for the v/orkshop. 

3. "The workshop was planned to 

address high priority building 

needs. / 

■ • • ' t> 

4. The university consultant Was 
receptive to committee inpu^t. 

5. The university consultant was 
responsive .to stated comijiUtee 
concerns . 

^^>^ 6.' The 'University consultant w.as 
helpful in prov^iding planning 
ideas and resources for the 
>^ committee. 

• ■ - . / 

7. Workshop planning/included 
concern for school /classroofn 
implementation. / 

8. Workshop scheduling provided for 
optimanr school staff participation 

Addi tional Comments/Observations : 



6 
6 



5 4 3- 2 1 



5 4 ^ 3 2 1 



5 4 '3 2 -1 



6 5 — 4 ' '3 2 ^ 1 



6 5 4 3 2 1 



6 5 4 3 2 1 



6 5 4 3 . 2 J 



6 5 4 3-2 1 
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Teaqher Corps"* Program '79 
The University of Toledo/ 
Springfield Local Sjc-heols 



COURSE FEEDBACK 
"Introduction to Multicultural Education" 
'winter, 1981 



IMPORTANT - READ FIRST 



S 



You have participated this winter in a course, "Introduction to Multi- 
cultural Education," offered through the Tecfcher Corps project. ^The* course 
was p^Tanned with the university instructor ^ a Springfield teacfier' committee, 
and. the plannirig was based on in-service goaU and obje-ctlVes~'developed by a 
Teacher Corps schoo'l/commur>^ ty/university committee last year. 

Items no. 1 through 4 below relate to individual objectives specified in 
the course syllabus you received. ' Iteois 5 through 9 and items Iff and 11 ' • 
refer to the couc^e overall. Please indicate the extent of your agreement or . 
disagreement with each of the items ha. 1-9 about the jCQurse by circling the 
appropriate numeral according to the'SGale given. In addition, pi ease respond 
breifTy to the final two items in the spaces provided. " 



Scale; 



6 = 
5 = 
4 = 
3 = 
2 - 



Agree Strongly 
Agree Mostly 
Agree Somev>'hat 
Di sag ree, "^omewFia t 
-Disagree Mostly 
Disagree Strongly 



1. fhe course identified differences 
among cultural groups. 



2. The course developed sensitivity 6 5 
toward individuals and groups. 

3. The»course helped' me recragnize needs 6 5 
of non-English-speaking students^ 

4. The course helped me prepare.* 6 5 
materials which enabled me to 

understand multicultural 
characteristics of Springfield 
schools'* and community. 

5. Overall, the course provided some 6 5 
• useful ■ information . ^ . 

6. Overall, course activities were 6 9 
interesting. 

7. The 'instructor was competent. 6 '5 



4- 



* 4 



3 2 

V 

3 , 2 



3^2 "1 



3 2 1 



8. The instructor was wel 1 -organized. 



• 1 
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. 9. The course helped me in my 6 5 ' 4 3 2 

teaching. '^^ 

10. Identify the two or three most important lessons you take-away from 
the course: " ' ' ' 



/ 



n. Identify v;ays the course has helped you a^' a classroom teacher: 




0 



4 



Teacher Corp^ * Program ^'79 
The University of Toledo/ 
Springfield Local Schools 



COURSE F.BEDBACK 
"Survey of Exceptional Children and Youth" 
Winter, 1981 ^ 



. ' ! ! IMPORTANT - READ FIRST ! J. ^ _ , ' 

Yog have participated thi-" winter in a course, "Survey of Exceptiona-l"^ 
Childrer) and Youth ," offered through the Teacher Corps projec^. The course 
v/as plahnced v/ith the university instructor by a Springfield teacher committee, 
and the planning was based on in^-service goals and objectives deve^ioped by a , 
Teacher Corps schdol/community/uniyersi ty committee last year/ 

• Items no. 1 through 4 below relate to individual obj.ectives specified in 
the course syllabus you received. Items 5 through 9 and items 10 ^nd 11 
refer to the course overall. PJease indicatip the extent of your agreement 
or disagreement with each of the items no. 1-9 about the course by circling the 
appropriate numeral, according to the scale 
briefly to the final two items in 



gi ven 

the. spaces^ provided. 



In addition, please respond 



Scale: 6 

4 
* 3 



2 = 



Agree Strongly 
Agree Mostly 
Agree Somewhat - ^ 
Disagree Somewhat » 
Disagree M^^tly 
Disagree St. ongly 



T. The^course increased my knowledge 
of handica^pped learners. 

2. . The course increased my knowledge 

of identification, referral and 
placement- procedures . 

3. The course increased my knowledge 
of environmental inf 1 uences on 
the learner's performance. 

4. The course increased my knowledge 
o.f perception and perceptual errors. 

5. Overall, the cpursQ^ provided some 
• Useful information. 

6. Overall, course activities were 
. interesting, . * .. 

7. The instKuctor was competeji^^ 

8. ' The" instructor was wel 1-o/rg^mzed. 



5 N 



2 1 



6 
6 



. 3 

' '3 

3 

3 
3 



1 ' 



9. The course helped me in my 
teach'ing. 



6 ■ 



3' 



TO. Identify the tv/o or l^hree most thiportant lessons you take av/ay from 
^- the course; . • ' ' / 



n. Identify ways the course has helped you as a' classroom teacher: 



Teacher Corps * Program '79 
Th'c University of Toledo/ 
Springfield^'Local Schools 



• WORKSHOP FEEDBACK . 

Crissey/Dorr .St. Elementary Schools 
" * Winj:er, 1981 



/ 



! ! IMPORTANT - ?m FIRST 



\ Three workshop sessions ware-presented' through the Teacher* Corps project 
thi\s winter to e?camine basix skills and problem-solving in mathematics for 
. Cri$^sey and Dorr St. staff. The workshop was* planned with the university con- 
sultBnt by^a committee of teachers and principals to address high priority • 
bu'.iiaing needs identified la^t^^ear. ' . . 

litems no. 1 through 7 below are based on th^ specific objectives' developVik 
.by t\je planning committee for the^ respective workshop sessions. Iteffis no. 8 • 
through 13 refer to each and alKsessions. % ^ » 

/ • • v\ - • V ' : . 

Please check' the date(s) below for the session(s^^ you attended. Then 
indicate the extent of your agreement or disagreement\ith the items about tt^ 
s ession(s) you attended as well as with the items for ''All Sessions", by " 
circl ing. the appropriate numeral according' to the^ scale g^ven. In aad.ition, 
please respond briefly to the final item in the space provided. ■ ' . ' * * 



Scal,e: 



6 
5 
4 
3 
2 



Agree Strongly 
Agree Mostly 
Agree Somewhat 
Disagree' Somewhat 
Disagredj^f^ostly 



Session(si) 
Attended: 



February 26th 
March 4th 
March nth ■'• 



Febnliary 26th Session 

/ ■ - ^-x . 

1. The workshop identified basic 

mathematics skills for the i 
elementary school . ' 

2, The workshop demonstrated 
techniques fQr teaching basic 
skills. 



6 5 



3-2 1 



3 ^^2^. 1 



March 4th Session 



3. The wc5rkshop developed. \ 6 5 
Supplementary materials^ for rein- ' ^ 
forcing, rettaching .or reviewing , ; 
basic* concepts and skills.- ' . ' 

4. The workshop demonstrated tlQ^use ^ 6 5 
of suppl^mentaVy^basic l^lls \ , , 
materials. " 



3 2 1 



3 ^2 1 



March nth Session 



^. The workshop explored ,the naUire 
of problem-solving in Nnatheniatics 
and identified Vequi red skiTU.- 

6. The v/orkshop explored ways of 
teaming problem-so.l ving, including 
solving "wojfd problems . " ' 

7, The worksho'p demonstrated activities 
and materials for developing 
students' problem-sol ving skil 1 s . 



X 



All Sessions 

8, .Workshop activities p'rovid^d 
some useful information.. 

9i Workshop activities were 
interesting. : ' 

10. The university consultant was 
competent. 

11; The university consultant 
was well-fTrepared. 

12, /The university consultant was 

interest>ng, . . 

13, The workshop helped 'ifie in my 
■ ■ teaching. 



6 
6 

6 
'6 

6 



5 
5 

5 s 
5 
5 
5 



4 
4 
4 
4 
4 
4 



3 
3 
3 
3 
3 
3 



2 
2 
2 
2 
2 
2 



1.4^ ' Identify," ways in which the workshop session(s) helped you in your 
teaching: , - 



•1- 
1 
1 
1 

1 
1 



CURRICULUM COMMITTEE FEEDBACK 
Winter, 1981 



I I 



IMPORTANT - READ FIRST 



I \U.«/ IJU i J. i t 4 « 

Currentlyv you are serving as a member of a school district Curriculum 
Committee (Reading or Mathematics) charged with developing specific instructional 
objectives. Please check your Committee and Work Group assignments below,- 



each 
scale 



Then, please indicate the extent of your agreement or disagreement with 
of the items b,^1ow by circling the appropriate nurc^ral according to the 
given. Add any cominents or observations ^you care to make. 



Scale: 



Agree Strongly 
= Agree Mostly 
= Agree Somewhat 
= Disagree Somewhat 
= Disagree Mostly 
= Disagree Strongly 



Comnii ttee: 

\ ^ Reading 

Mathematics 

Work Group: . 

Elementary 

Secondary 



^•>nf^y tea/:hang in the subject area 
concerned is focused on my 
sutd^nts' achieving specific 
instructional objectives (versus, 
for example, covering certain 
topics on- "compl eting the 
text"). 

I 



4 ' 3 2 1 



2. 



Host of my colleagues' teaching 
in this area is focused on their 
students' achieving specific 
instructional objectives. 



5 4 3 2 1 



I pre-test 
ginnij35^ of 



students at the" be- 
each new unit of 
stuaj^ in Reading and Mathenlatics 
to determine. whi ch objective(s) , 
if any,,th,ey already may have 
achieved. • .. ' 



5' 4 3 2 1 



I utjlize the results of standard- 
ized tests to group my students 
for instruction." 



5 4 3-2 1 



\ 



5. 



The Committee's 'initial task of ^ 
agreeing upon a set of instructional 
objectives for each level is an 
important one. 



^6 



5 ' 4- 3 2 : 1 



6. The ConKnittee's progress with its 
task thus' far has been good. 




6 



7.. The university consul tant(s) v/orking 6 
with the Committee has/have been 
he^pfu], 

Additipnal 'CQmment(s) 



4 . 



•2 



V 



o 

ERIC 



2 



Attachment B. 



.TABLE 1. COURSE^ PLANNING FEEDBACK' (•N=7) 



Item, ^ ; 6 5 



.1 . The course which was planned ^ ' 5 2 
related to identified goal (s) and 
objectives constructed by the 
Teacher Corps Subject Area 
committee last year. 

2. Specific objectives were stated 5 2 
for the course. 

3. The course was planned to address 3 4- 
high priori ty, ^district-wide 

needs. - " v / 

A\ The university instryctor(s) was 5 1 

(were) receptive to committee irtput. 

♦ 

5. * The university instructor(s) was ' 6 . - 

^(were) responsive to stated „ 
committee concerns. ^ ^ 

6. The university instructor-(s) was ■ ' 5 1 
(were) helpful in providing planning 

ideas add resources for the 
committee. 

7. Reasonable provisions for course * 4 2 
evaluation were, agreed upon, , 

8. Course planning incl'uded attention 4 1 
to school and classroom implemen- 
tation of cou.i^se ideas and 

activities. 

Additional Comments/Observations 



N Responses 



TABLE 11. WORKSHOP PLANNING FEEDBACK {H^S) 



Item 



N Responses 



1 NR X 



1. The v/ork^hop which was planned 
related tjo high-priority goal(s) 
and objeative(s) constructed by 
Teacher C|orp§ committees last year. 

2. Specific^bbjecti ves were stated 
for the workshop. 

3. The workshop was planned to • 
address high priority building 

• needs. 



5.67 



5.67 



5,83 



6. 



I 

8. 



The ^univer^sity consul tant was 
rece^ive to" committee input. 

The university consultant was 
responsive to stated committee 
concerns. 

The university consultant was' 
helpful i~n providing planning 
ideas and resources for the 
commi ttee. 

Workshop planning included 
concern- for school/classroom 
implementation. 

Workshop. scheduling provided for 
optimum school staff partici- 
pation. 



Addi tional Comments/Observations: 



1 



5 .83, 



- 5,83 



6.00 



- 5.83 



- 5:83 



Dr. Gibney served as an/excellent consultant and an exceptionally. interesting 
instructor - -I^ enjoyed /thi s experience greatly. ' 

Useful, practical ideas were presented at the ^workshops . 



It was a ver^_g.QQ£l -WQrksho-p. 

/ 



/ 



ERIC 



TABLt JIi; COURSE FEEDBACK-- "Introduction to Multicultural Education" ■(N=8) 



ERIC 



6 
4 



_ N Response s 
4 3 Z 



4 
4 



4 

4 

1 



4 
4 

4 



I tem \ 

1. The course identified differences 
among cultural groups. 

2. NThe course developed sensitivity . 
• toward individuals and groups. 

■ * <* 

3. ^The course helped me recognize needs 

of non-Engl ish--speakiag students. 

4. Th3 course helped me, prepare" ' \ , 
materials which enabled me to \ 
understand multicultural 
characteristics of Springfield 
schools and community. 

5. Overall, -the course provided some 
useful information. * 

6. Overall, course activities were 
interesting. ' 

7. The instructor v;as competent. 

8. The instructor was well-org,anized. 

9. The course helped me in my 
teaching. 

Most Important "Lessons Learned" 

Teaching students 'to be* non-racist in their views! Background info on various 
cultural and racial groups. Very informative. 

Accepting and developing each child as an individual both because of and 
apart f rom thei r^ cul ture. Appreciation of intergroup similarities and 
differences. ' / 

The course called attention to the universal need for an understanding of 
pluralism - not just in our local situation. Our professors had spent a 
great deal of time preparing these lectures and were able, to relate' some of' 
'their own experiences in this area. ♦ ^ 

As the other courses: the fact we (Springfield Teachers) are able to^be 
^together - v;ork together - study together - share ideas together. 

Awareness of diversity. 

Diversity among ethnic groups. Awareness of current issues such as bussing, 
anii bilingual education. 

Everybody is^ different*! Multicultural is a way of life. 



2o 



NR 



X 

5.50 
5:00 
4.88 
4.57 



5.38 

4.50 

5.50' 
5.50' 
4.86 



CI ass rqoin^ fipp ji ca t1 on \ * ^ - . \ 

Aroused iiiy awareness of ethnic groups and their cultural needs. I feel I am 
more tdlerapt of cultural differences- as a resu.lt of this class. 

Not sure - possibly a better understanding of the community. * Course v/ork' 
was not in line with other teacher courses- - more required than the others. 

The course helped me realize that all children da not h'ave the s?^me- frame of 
reference. To^ expect the same kinds of responses fnr everyone^i^the class 
is practically* impossible. We should make it a poiat to find ouia'|l<we can 
about the customs and traditions of the "''different'' xhiJdren^J-a^uiV 

It will help •me become more aware of the diversity in relation; to eaci^' students - 
indivicTuality, . ' ^ ^ f ' ^ 

Teaching students 'to be non-racist in their views! Background info on varipus 
cultural and'* racial groups. Very^informati ve. ^ ' ' ^ • 

I've realized everybody' has different needs that, have t,o be fulfilled. ^ ; 



erJc 



2d 



TABLE IV, COURSE FEEDBACK —"Survey of Exceptional Children and Youth" 
(N=12) --^^ 



Item _ 

5 



5. ' Overall, the course provided some 10 

useful information. 

6. Overall , course activi ties were^ 
interesting, 

7. The instructor was competent. 

8. The instructor was well-organized. 

9. The course helped me in my 
teaching. 

MoVt Important '"Lessons Learned" 



N Responses 

5 4 3 ^ i A ' Hi 

3 • - - . - . - 5. 

4 4 - - - , . 5. 

5 3 - - - - 5. 

6 2 ~ - - - 5. 
2 - - - ^ 5. 



7 5 - - . - 5. 

12 ■ - - - ^- - ^ 6. 

11 ~ - . - - . 5. 

3 6 2 - -.15. 



J. The course increased my knowledge 9 
of handicapped learners. 

2. * The course increased my knowledge 4 
— - of identification J referral and 

placement procedures. 

3. The course increased my knowledge 4 
of envi ronpiental influences on . r 

^ fRe^ Tearner ^ p^'erTorlfiancTr' 

4. The course increased my knowledge 
of perception and perceptual errors. 



I have come to see some school problems from a new perspective. That is, by 
comparison to some severe, extreme handicaps^ many of our "problems" are quite 
manageable. The definition of "emotionally disturbed'' and characteristics 
essential to a classroom for such children. The utterly bi tter frustration of 
parents of handicapped children when they search for help from less-tJian- 
qualified sources. So-called "professionals," such as myself, should at 
least be ethical and admit to what we don't know. 

Because of a personal experience in having a epileptic chil^Lin a classroom and 
be-ing unaware of what to do in case of a seizure, I was most interested in the 
lesson on seizures.. The last class in which Dr. Tombaugh and Dr. Yeager 
answered questions concerning the handling of handicaps in Springfield Schools 
was most interesting. It gave" me a clearer understanding of the school 
system in thjs regard. . ' , . 

Sp'ecific info concerning particul ar handicapping, conditions. Interesting and 
informative narrative from the instructor 's -teaching experiences with special 
(exceptional) children. 



An important statement was made that we're a'l 1 handicapped in some way. 
Visual and auditory perceptual problems were identified. The fact that 
hyperactivity can only be identified by a neurologist and that it is 
eventually outgrown was important information. 

HoW to be more aware of problems. Learned of (new to me) different types of' 
handicaps to be foun'd -in the classroom. 

How to, dea,l with emotionally disturbed children, ways to deal with emotional 
outbursts. Terminology information. I especially enjoyed the discussion 
with the boy with tourettes syndrome. All sessions were interesting and 
helpful. ^ .- , 

Became muQh more Sware of ha ndii capped students and the problems they have 

to deal with. ^ ^ y ^ 

_lJ'LejelJ_l^dxned_.abj3u^^ jji. a scho.ol 

might have and ways I can handle them. I Jeel I learned' of ways in which 
Springfield is .handling the handicapped children in the district. 

Everybody is handicapped one way or 'another. The influences the family h^s on 
a child are most important. ^ - 

This course has givg'n me a klfe^r .awareness of-;soine of. the perception problems 
of exceptional children. I am better acquaintik wi th"th^e r_eferral process from*^ 
the teacher's and administrator's points-of-view. 



Classroom Applications 

The course helped reinforce some thoughts and teaching' techniques I've 
used with students. 

I'm much more informed about types of handicaps and legal qualifications of- 
handicaps. ^ 

More sensative to vapious problems. Understand now the steps needed to be 
taken when problemsrare suspected (in, regards to the law also). 

* » - ' ' ^ < — 

Steps in problem solving were identified that helped me clarify procedural 
steps in Math.^ Also it was pointed out that math books' reading level is 
sometimes above grade level , so we have to be sure the child can read and 
understand the problem before he begins his computation. , The instructon was 
enthusiastic, knowledgeable, and informative. A worthwhile class. 1 

The instructor has shared info and suggestions with me that I've utilised in 
class with individual student concerns^ Highly interesting and informative. 
Dynamic speaker! 



As an LD tutpr it has given me a -better knowledge of handicap" 
deal with them. 



how to 



I used hotes from class to facilitate understanding and communication between 
teachers of some. handicapped students. • 



This course did not really help me because I am an LD tutor and deal.\;ith 

children on a one-to-one basis. But if or when I become a classroom teacher, 

I hope I can look beyond the child who has a problem or is causing a probl.em 

^ and try to find a cause or a reason behind his/her actions. 

It helped me take notice of certain behaviors in the class and why they might 
be happening. ' . ' , 



'This course has given me^broader base of understanding of the wide scope 6f 

motor and perceptual handicaps. 




/ 




TABLE V. WORKSHOP F^DBACK -- Crissey. and Dorr. St, Sctjools 



Item 

1st Sessio-n (N= ) ' 

1. The work-shop identified basic 
mathematics skills for the 

el ementary school . 

2. The workshop demonstrated 
techniques, for teaching basic 

' skills.- ' ~- 



N Responses 



NR 



5.11 



2nd Session JN=" ) 



T|ie workshop deyelo'pea 
supplementary materials for 
reinforcing, reteaching or 
renewing basic concepts an^i 
skills. * * • . 

The workshop, demonstrated the use 
of supplementary basic skills , 
materials. ■ 



5,2. 



4.92 



. 3rd Session (N= ) ~ ^ r 

5. The workshop explored the nature 7 
of problem-solving in mathematics y 
and identified required skills. / 

/ 

6. The v/orkshop explored v/ays of 7 
teaching problem-solving, including 
solving '^word problems." ' 

7. The v/orksFiop demonstrated Activities 10 
and materials for dev^elopirig^ 
students' problem-solving skills. 

All Sessions (N= ) 

8. Workshop a^ctivities provided 10 
sogie useful information! 

9. Workshop activities v/ere ' 8 
interesti ng. 

10. The university consulta;it was ^ 16 
competent. 

11. The university consultant 18 
was wel 1 -prepared, 



2. 



5.24 



5.29- 



•5.41 



5: 1 1 

* r 

'5.7:- 

i 

5.96 



TABLE VI. CURRICULUM COMMITTEE FEEDBACK (N .Reading= 7 
N Elementary = 8; N SecondaVy= 6;\NR= 4). 



Item 



■4; 



5. 



6. 



My teaching Ji^^Xhe subject area 
conoerned . is'' foctis'ed or my ^ , ° 
students' achieving ?pec>ific 
instructional objectives ( versus ^ * 
for exe^iple, covering .certai n 
topics on " completi ng -the 
text "). . • ■ 

.* 

Most of my colleagues' teaching 
in this area, is focused on their 

■"3Tird^'rTtr*""~TC'h1^"vl^^ trc""'"^"^ 

instructional^ objectives. 

I pre-test students at the be- 
ginning of each new unit of 
study in Reading -and Mathematics 
Ito. detenn-ine y/hich objecti ve(s) , 
if' any; they already may have 
'achieved. ^ 

I utilize the results of standard- 
ized tests to group [ny students 
for instruction. 

The Committee's initial task of 
agreeing upon. a set of instruction- 
al . objecti ves for each level is 'a,n 
iinportant 'one. 

The Committee's progress v/ith its 
task thus far has been good. 

The university consul lant(s ) working 
with the Committee h^s/have been 
he! pful . * ' 



6 
5 



5 
6 



.4 



N Mathematics= 7; 
- „ > 



N Responses 



4 
3 



4. 



1. 



NR 
3 



X 

5.2fi 



4.14 



3.86 



4.00 



4.89 



3.7 



3.£ 



Additional Comment(s) : * . ' ■ 

We need two results: 1) -just for the reading teacher grade- K-1 2 ; 2) how 
each 'teacher can better teach his/her subject area with the use of reading. 

None. ' .■ ' 

This is far too important a task and time consuming to be dealt with af:e" ^> 
schoal when everyone i^ tired. ' Nothi ng ■ gets accomplished or very little at 
best and I, don't feel my knowledge of befiavioral objectives is enough to 
really help out. ^ , . . 

I have only worked'^.! ndi reetly with the Committee. I have written objectives and class 
outlines for Basic Mathematics and Plane Geometry to be used in the curricul urn guide. 



12- The university consultant was ' , 13 5, 1 ' 
interesting. 

' * ■ ' - 

* 13. The workshop "hel ped me in my . 7 5 3 ] 2 

'.teaching. ' . ^ 

Classroom Applicatio ns 

• 1. By realizing there is no one right answer. 2. Problems can be solved in 
several methods. 3. Letting children discover. how to solve a problem Will . 
make it more meaningful. 

; Prov4de(f material's for use with my class. 

Identified problems with math ^teaching today . Stressed the importance of 
instructional time. Showed ways to make-problem solving fun and materials 
— "i-ne^eas+v-e-. — = ^ — — c — ^ — 

^Gave me supplementary materials to. use--- helped me realize certaih'skills 
to reinforee. 

Furnished samples. that could (and were) used as lessons in my math class. 

Fresh ideas, new Ways to identify problems, new materials, to use with students 

•I, teach primary. Even though he said many ideas for the lower grades many 
.were too difficult for the. children to do. 

^ • ** . 

I learned some probl env sol ving ideas for the primary grades how to use the 
calculator in the classroom w"ith primary. This was the best in-service I 
•have ever gone toll ^ ^ ^ 

Workshop increased my av/ereness of the greater need to teach problem-sbl vino 
skills. * • ^ . • ^ 

Gav§ me new things to tV^y in my class and they really v/ork! 

, 1. Prob.lem solvincf^can be done in'different v/ays. \2. Drills, other than 
as' signing pages. 3.^ New "resources ^ 

Showing that problem solving is not an impossible tr/sk. The attitude wa| one 
of fun and I feel this will be transferfed to^>.th^s*udents . 

Math is logic . - • ^ . 

Math' is fun'. • , . * . 

Pan it be done ' \ * • 

By •anyone!? ^ . . - 

Teaching facts ' . . ' ^ 

Can be a bore. . . . ^ , ' 

Calculators?!? ^ ' - \ ^ " 

, Evermore! * • 

Games* and insight 

Fun on fun . . 

Mathematics , 
for EVERYONE! ; . . - 



I feel the task put before us was unclear from the beginnin-g. It "seems 
that we are duplicating the effort already put into the desicning of 'the 
'•math*car«ds . " I' am uns'ure-as to how this iden-tification process is, going to 
^ help^our daily planning. . ' • 

#11 eav.es little choice as to the use of obj^tives: 



